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LEARNING IN SUSTAINABILITY TRANSITIONS
 Sustainability transitions are often
seen as a matter of ‘learning-by-
doing & doing-by-learning’
 Too often taken for granted
 Lack of thorough empirical
research
 Need to ‘open up the black box’
 Did learning take place?
 What have people learned?
 How did the learning take shape?
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DRAMATURGICAL ANALYSIS
 Designed for research on participatory settings
 Assumption: It is the particular design of the setting in which utterances 
are made that affects ‘what is said, what can be said, what can be said 
with influence’ (Hajer 2005)
 ‘Performative’ perspective: Examining what the setting does (Gomart & Hajer
2003)
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DRAMATURGICAL ANALYSIS
‘Dramaturgical analysis draws out the way in which scenes are scripted and 
staged as well as how the multifold players then subsequently act within and 
upon those scripts and stagings’ (Hajer 2005)
 Scripting: the effort made for determining the characters in the play, the allocation 
of roles, cues for appropriate behavior, ‘access conditions’, etc.
 Staging: the deliberate organisation of an interaction through tools, 
methodologies, activities, artefacts, formal and informal rules of the game, etc.
 Performance: the way in which the contextualised interaction itself produces 
social realities, e.g. understandings of the problem, knowledge, power relations
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(Hajer 2005; Nahuis 2009; Van Poeck, Vandenabeele & Goeminne 2017)
DRAMATURGICAL ANALYSIS: LIMITS
 Not focused on learning
 Sequential perspective hinders understanding of learning and 
teaching/facilitating in action: 
 Not a matter of having a script and a stage and ‘subsequently’ acting 
within and upon it
 Importance of scriptING and stagING in performance, in action
 Towards a transactional dramaturgical analysis of learning in 
sustainability transition initiatives
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TRANSACTIONAL THEORY OF 
TEACHING AND LEARNING
TRANSACTIONAL THEORY OF LEARNING
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(Östman, Van Poeck & Öhman 2019)
ASPECTS INFLUENCING LEARNING
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(Östman, Van Poeck & Öhman 2019)
TEACHERS’ INFLUENCE ON LEARNING
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(Östman, Van Poeck & Öhman 2019)
TEACHER MOVES
TEACHER MOVES
Scene-setting 
Staging an inquiry
Directing Deepening 
Instructing
Adding
Confirming
Reorienting
Generating 
Judging
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(Östman, Van Poeck & Öhman 2019)
Affects privileging & environing
PRACTICAL EPISTEMOLOGY ANALYSIS
 PEA can be used to overcome the limits of dramaturgical analysis
 Central analytical questions: 
 Which gaps emerge?
 Which relations are created?
 What is re-actualised?
 Through which encounters?
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TRANSACTIONAL DRAMATURGICAL
ANALYSIS OF LEARNING IN SUSTAINABILITY
TRANSITIONS: ILLUSTRATION
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ON-GOING CASE STUDY
 Creating scenarios for upscaling short food supply 
chains (business-to-business) 
 Workshops with farmers, retailers, chefs of 
restaurants and large kitchens (of schools, 
hospitals, big companies, etc.), policymakers and 
researchers
 Data: 2 interviews, 7 transcripts of scenario 
workshops (439 pages), audio-recorded public 
event (111 minutes), documents (local food 
strategy, call for tenders, proposal, final report)
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SCRIPTING
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THE SCRIPT: ALLOCATION OF ROLES
Participants are scripted as ‘active actors’ who are ‘equals’ and (will) have 
ownership of the developed scenarios.
 “I will make it very clear once again that we expect everyone to be here as an 
actor. We invited you because everybody here has good ideas. You are already 
working very hard for certain initiatives, so we would like it if you’d think along 
with us about what’s possible.”
 “We, and you, we are the pilot projects.”
Empirical analysis: This role is sometimes taken on, but not always.
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SCRIPTING – IN ACTION
Creating a scenario for a ‘SFSC distribution platform’: 
 Man B: For example, 20 years ago apples were peeled with 4 people sitting at the 
table, outside in the sun, with a cup of coffee and the radio on. … Now this would 
cost 25 euros per liter. That is no longer possible. …
 Man C: Not entirely, but there are a number of opportunities.
 Man B: There are some products that are certainly not a problem. For example 
lettuce, chicory and so on. That’s not too much work. But it’s those other things.
 Facilitator: And what opportunities do you see in it? 
 Man C: I know a farmer who has an agreement with two hospitals. All his harvest 
goes there and he has a much better price. He works with a factory to peel it. I am 
just saying: that peeling could for example be included in the distribution platform.
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SCRIPTING – IN ACTION
Creating a scenario for a ‘multifunctional food hub’: 
 Participant: “I find it hard to say anything if I don’t know what it is supposed to be”
 Facilitator: “Let’s start from the customers. To first think about who er we are going 
to try to reach with it.
 Participant: “But with what?”
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CONCLUSION
 Event 1: participants fill the gap by creating relations by – amongst other 
things – re-actualising earlier knowledge and experiences (intrapersonal 
aspects influencing learning)
 Event 2: the gap lingers…
 Affects whether or not the participants are able to create ‘mature’ 
proposals for alternative practices
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STAGING
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THE STAGE: ARTEFACTS
Methodology to develop scenarios: ‘Business Model Canvas’
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STAGING – IN ACTION
How does an artefact affects participants privileging (or: ‘what is said, what 
can be said and what can be said with influence’):
 Facilitator: “So that the idea is, if we are allowed to set this [scenario] up next year, 
what could be possible by then. We have to look for concrete activities that are 
possible and think about could this really happen and how and with which 
customers and with what activities.”
 Participant: “The easiest thing to do is determine what are easy pickings, [mutters 
of approval] what do you think your customers are already waiting for now. That 
they say ‘if I could get that, I’d pay for that. Give me that, I’ll pay’. What they’re 
willing to pay for, do that first.”
21
STAGING – IN ACTION
Affecting but not determining… 
 Facilitator: “So it’s just as important that you’ve thought about who your customer is 
exactly, than what your value or what your core activities are and creating that 
value …”
 Participant: “Value, not just financial…”
 Facilitator: “I do think that we really, with that value proposition, that you have to go 
beyond financial values or economic value but also social value is going to be 
really important”
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CONCLUSION
 The choice of artefacts contributes to creating a learning environment that 
affects the participants’ environing and privileging (institutional / material 
aspects influencing learning)
 It affects how they create relations to fill gaps
 It can either narrow or widen the space to think, imagine… beyond the 
constraints of the currently dominant regime (actors, policy, 
infrastructures, markets, regulations, technologies, discourses, 
preferences…)
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PERFORMANCE
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ARGUMENTATION: BUILDING ON OTHERS’ 
REASONING
E.g.: critiquing others' reasoning for missing an important distinction
 Man 2: “If the farmer wants a fair price, and then you pass that on to the consumer, then there 
seems to me to be some – again, not for everyone – willingness to pay. They say look, 
knowing this product comes from there, then I am willing to pay that price for it.” 
 Woman 2: “Hmm, I think that depends very much on your market. If you do that for 
restaurants, that goes well, because there the consumer actually chooses to go to that
restaurant because they are working with local products and that's great and he wants 
to pay a bit more for that.  A large kitchen … That’s already different. Even though the 
consumer may want it, the payment is not one-on-one you know. You pay for the whole 
package and, the cost for food is a tiny fraction of that. So I think that you should try somehow 
to minimise the price difference.” 
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TEACHER MOVES: SPECIFYING MOVE
 Man 4: I thought it was an interesting idea to say that the people who are already 
sitting around the table, if they act as sort of ambassadors. That always helps … 
 Facilitator: And what exactly would those ambassadors do? 
 Man 4: Well, I see them as a sort of ... walking billboards actually. That's what I also 
try to do with [my restaurant] for example. 
 Facilitator: Hmm. 
 Man 4: The most important link between buyers and producers is that there are just 
people there. And that I start talking to those people and say, look, I am now 
involved in that, for example. 
 Facilitator: Yes yes. 
 Man 4: I think that it is a bit of, everyone’s responsibility of course. As [another 
facilitator] said, the idea is just that you just talk to other people, involve other 
people. Something like that. 
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CONCLUSION
 Participants bridge gaps by creating relations building on others’ 
reasoning (interpersonal aspects influencing learning)  Arguments
become more developed: more data underpinning claims, rebuttals
showing the awareness of alternative perspectives, qualifiers that
acknowledge the limits of claims (Rudsberg, Öhman & Östman 2013)
 Deepening moves allow the participants to bridge gaps by creating 
relations that are more nuanced, detailed, elaborated… (interpersonal 
aspects influencing learning)
 More nuances, complexity, details, distinctions, more elaborated 
scenarios
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CONCLUSIONS
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CONCLUSIONS
 Transactional dramaturgical analysis makes it possible to examine how 
the scripting, staging and performance affect how/which gaps emerge and 
how participants fill these gaps  How do 
 the scene-setting through characters, roles, access conditions…
 the methodologies, artefacts, rules of the game… that are used 
 the moves of facilitators and interactions among participants 
create a specific learning environment and inquiry for the participants?
 This allows to investigate: (What) do people learn from this? Which 
factors influence learning? (intra-, interpersonal, institutional, material)
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